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Background

·Accounting is a significant and growing discipline at tertiary level

·High student to staff ratios negatively affect:

Ɓquality and quantity of staff/student interaction

Ɓassessment methods

Ɓfeedback 

Ɓacademic work loads

Below par Course Evaluation Questionnaire (CEQ) 
scores for accounting programmes, see next slide

High level of dissatisfaction with the level and quality    
of assessment and feedback during study experience
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Sample good teaching scores (GTS) from the 

2007, CEQ data (National uniform data)

· Society and Culture                      58.2 (GTS)

· Natural and Physical Sciences     57.6

· Creative Arts                                 56.3

· Human Resource Management    49.5

· Marketing                                      47.7

· Business and Management          47.6

· International Business                  47.4

· Economics                                    47.2

· Information Systems                     44.7

· Banking and Finance                    42.1

· Accounting                                   41.1

· Overall (Average)                                   51.1 (GTS)
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Research questions

·What are the perceived issues and problems leading to 

poor assessment feedback in the accounting discipline in 

Australia?

·Which strategies should be implemented to improve 

assessment and feedback across the accounting 

discipline nationally?
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Project structure

·Financial support from ALTC (Aust Govõt)

·Broad representation from Universities around Australia

·Literature review

·Reference Group and independent evaluator

·Qualitative data (focus groups students and academics)

·Quantitative data (survey to undergraduate students 
and academics)

Problems with feedback process

· Lack of student understanding of feedback.

· Delays in obtaining feedback.

· Power positioning and a sense of personal value.

Rust, OõDonovan & Price, 2005; Race, 2001
· Examination remains the standard assessment method.

· Low level of student involvement in the education process.

· Predominance of the teacher led exposition.

· Over reliance on lecture/tutorial format (memorisation of fact).

· Pedagogy lacked creativity and no changes in recent decades.

Adler & Milne, 1997; Albrecht & Sack, 2000
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Literature review

·Seven principles of good feedback practices
Juwah and Macfarlane-Dick et al.õs report (2004, p.8).

1. Facilitate self development of self assessment in learning

2. Encourage teacher/peer dialogue

3. Help clarify what constitutes good performance

4. Provide opportunities to reduce the gap between present and 
desired performance

5. Deliver high quality information to students about their learning

6. Foster positive motivation and self esteem

7. Provide data to teachers that assists improvement of teaching
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Literature review (cont.)

· Three elements in a constructivist assessment approach .

Rust et al. (2005)

1. Clear connection between learning process and outcomes

2. Explicit assessment criteria owned by staff and students alike

3. A feedback process in which students are actively involved

Assessment and feedback  is an interactive, jointly 
owned, dynamic and reflexive system

· Gibbs and Simpson (2002)highlight importance of 
assessment environment

Holistic view of assessment and feedback process
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Literature review (cont.)
· Gibbs and Simpson (2002): the design of the 

assessment and feedback process to include:
1. Assessment instruments and processes
2. Disciplinary and institutional teaching
3. Learning cultures and approaches
4. The role and input of professional bodies

· Gibbs and Simpson (2002):conditions relating to the 
influence of feedback on learning:

1. Sufficient feedback often enough and detailed enough
2. Feedback should focus on performance rather than character
3. Feedback is timely
4. Feedback is appropriate to the purpose of the assessment
5. Feedback takes account of student understanding
6. Feedback is received and attended to
7. Feedback is acted upon
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Qualitative data

Student focus groups

· RMIT University, The University of Melbourne, James Cook 

University, The University of Adelaide

· 1st year, 2nd year, 3rd year and 4th year (sandwich year)

Staff focus groups

· RMIT University, The University of Melbourne, James Cook 

University, The University of Adelaide, Flinders University and 

University of South Australia
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Findings from student focus

groups

Studentsõ preferred types of feedback

· Constructive evaluation

· Detailed comments

· Exact mark

· On line tests

· Comments on drafts

· Timely 

éit needs to be quick so if you hand something in Week 4 and 

get it back in Week 9, youõre hardly going to look over it and 

try and learn stuff that you learnt five weeks ago.
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Findings from student focus 

groups (cont.)

Examples of good feedback

...hand in tute questions randomly and get quick 
feedback on the spot

éon spot feedback on presentation

éa lecturer marked assignments quickly and is very 
approachable and gives detailed feedback telling you 
how to improve and how you were doing

Identical to three key expectation dimensions :

· high quality information about student learning

· opportunities to close the gap between current and 
desired performance

· encouragement of positive motivational beliefs 

(Nicol & Macfarlane-Dick, 2006)
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Findings from staff focus groups

Perceptions of feedback
· Feedback is both summative and formative

· Summative feedback more assessment specific while formative 

feedback linked to either assessable or non-assessable tasks.

· Staff perception of feedback broader than that of their students.

éthe students perceived the feedback being a piece of 

work that has a mark on it that they are getting back, it is 

assessableé while as a deliverer, I see feedback to be 

much broader than that, asking a question in class and 

the students give me a correct answer, I may say, thatõs a 

good answer or letõs clarify that.  Thatõs also a form of 

feedback...
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Findings from staff focus groups 

(cont.)

Examples of good feedback

· Innovative practices provide students with:

Ɓongoing feedback

Ɓpersonalised feedback

Ɓstudent-to-student feedback

Ɓup front marking scheme

Ɓfeedback on on-line tests

Ɓfeed forward.

é I have created a little video clip that talks through the problems 
that the students have found in a subject so students could go and 
look at it, é.. I think sometimes students feel it is more personalised 
like Iõm talking to them even though Iõm talking generically, and I think 
sometimes they are more likely to listen to rather than just read the 
comments so it does allow me to talk more generally é.
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Findings from staff focus groups 

(cont.)
Barriers to effective feedback

· Limited time and resources

éideally, I would like to have 15 minutes face to face for each student to go 

through each piece of assessment Iõd like a consultation period of two weeks but you 

cannot do that

· Knowledge of staff 

é particularly with a really wide range of staff sometimes itõs the knowledge of the 

staff that you actually have staff who rely on answers you produce who actually 

canõt talk to students about flexibility and often even recognise the studentõs 

flexibility and thatõs the real limitation in setting the assessment instrument and 

providing the feedback

· Institutional constraints

· Research is the priority

énot my teaching but the performance system, a rational human being will only 

exert effort if they are only going to be rewarded for that effort. If thereõs no reward 

of quality of teachingé, if you take a lot of effort on feedback, simply no reward at 

all 
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Quantitative data
Survey 

· 2,711 responses from undergraduate students studying accounting in 
first, second or third year level.  359 of these student respondents 
(13.2%) were studying at AdelaideUniversity

· 30 responses from teaching staff associated with those subjects.

Survey design : Informed by the Focus Group findings

· Perceived differences between staff and student conceptions.

· Perceived student focus on examination performance and or 
mark/grade.

· The different educational objective and experience of university from 
high school.

· Perceived student motivation, preparation and interaction in tutorial 
setting

· Perceived student misunderstanding of what feedback is.

· Views on formative feedback

· Student learning style (SPQ)
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Demographic Survey Data

Year Level Number of Responses
Percentage

1stYear 1167 43.0%

2ndYear 780 28.8%

3rd Year 764 28.2%

Total 2711 100%

Degree/Major Number of Responses
Percentage

Accounting 1928 74.5%

Other 661 25.5%

Total 2589 100%

Demographic Survey Data

Full Time/Part Time Number of Responses
Percentage

Full Time 2479 93.6%

Part Time 170 6.4%

Total 2649 100%

Sex Number of Responses
Percentage

Female 1442 54.5%

Male 1205 45.5%

Total 2647 100%
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Demographic Survey Data

First Language Number of Responses
Percentage

English 1395 52.7%

Other 1250 47.3%

Total 2645 100%

Age Number of Responses
Percentage

21 or under 1812 68.0%

22-25 598 22.4%

26-30 120 4.5%

31 or over 134 5.0%

Total 2664 100%

Accounting students are not especially happy with

the feedback they are getting

Satisfaction ratings are close to 3. 

20

Q13 Level of satisfaction with feedback 

received on each assessment task in this 

subject

Number of 

responses
Mean

Adelaide 

University 

Mean

Overall (1= very dissatisfied, 5 = very satisfied) 12209 3.3 3.2

Test (mid semester) 2169 3.17 3.1

Essay 2069 3.36 3.2

Oral presentations 1098 3.23 3.2

Group work 1575 3.28 3.0

On-line tests 1544 3.40 3.4

Portfolio 994 3.17 3.1

Tutorial activities 2440 3.43 3.3

Other 320 3.20 3.3
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Accounting students are not especially happy with

the feedback they are getting

Satisfaction ratings are close to 3. 

21

Q16 Perception of feedback generally Number of 

responses
Mean

Adelaide 

University 

Mean

Overall, I receive enough feedback from my 

teachers (1= Strongly Disagree, 5 = Strongly 

Agree)

2614 3.0 2.8

Accounting students are not especially 

happy with the feedback they are getting

· Demographically, satisfaction differs across universities and in 

addition:

· More satisfied students are:

ƁOlder

Ɓ Male

ƁPart -time

ƁEnglish as a second language

· Less satisfied students are:

ƁThose who have failed many subjects

· Little difference based on year of study and level of outside work 

commitments
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Feedback Types: Low quality feedback

23

Q12 Feedback practices in studentsõ subjectRank Mean

(1= Never, 

5 = 

Always)

Adelaide
Mean

Only the grade/mark was given 1 3.5 3.3

Individual written comments 2 3.0 2.9

Email from teacher =3 2.7 3.0

Individual feedback within two weeks of submission =3 2.7 2.5

Feedback to the class as a whole within 1 week of submission =5 2.6 2.4

Auto feedback from an online test bank =5 2.6 2.1

Individual verbal feedback =7 2.4 2.2

Feedback early in the semester =7 2.4 2.1

Feedback from other students 9 2.3 2.1

Other =10 2.1 2.1

Feedback prior to submission =10 2.1 1.8

Feedback Types: Go8 vs Non -Go8 ð

Metropolitan vs Non -Go8 ðRural/Regional
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