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Shute Feedback Review - 2008

 100 + research reports included

 Formative feedback focus

 Recommendations and criteria for 

desirable feedback developed

Things to do to enhance learning

 Focus feedback on task, not the learner.

 Provide elaborated feedback to enhance learning.

 Present elaborated feedback in manageable units.

 Be specific and clear with feedback message.

 Keep feedback as simple as possible but no simpler 
(based on learner needs and instructional 
constraints).

 Reduce uncertainty between performance and goals.

 Give unbiased, objective feedback, written or via 
computer.

 Promote a “learning” goal orientation via feedback. 
Provide feedback after learners have attempted a 
solution.
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Things to avoid to enhance learning

 Do not give normative comparisons.

 Be cautious about providing overall grades.

 Do not present feedback that discourages the learner or 
threatens the learner’s self-esteem.

 Use “praise” sparingly, if at all.

 Try to avoid delivering feedback orally.

 Do not interrupt learner with feedback if the learner is 
actively engaged.

 Avoid using progressive hints that always terminate with the 
correct answer.

 Do not limit the mode of feedback presentation to text.

 Minimize use of extensive error analyses and diagnoses.

Timing issues

 Design timing of feedback to align with 
desired outcome.

 For difficult tasks, use immediate 
feedback.

 For relatively simple tasks, use delayed 
feedback.

 For retention of procedural or conceptual 
knowledge, use immediate feedback.

 To promote transfer of learning, consider 
using delayed feedback.

Guidelines in relation to learner 

characteristics
 For high-achieving learners, consider using delayed 

feedback.

 For low-achieving learners, use immediate feedback.

 For low-achieving learners, use directive (or 
corrective) feedback.

 For high-achieving learners, use facilitative feedback.

 For low-achieving learners, use scaffolding.

 For high-achieving learners, verification feedback may 
be sufficient.

 For low-achieving learners, use correct response and 
some kind of elaboration feedback.

 For learners with low learning orientation (or high 
performance orientation), give specific feedback.

Rubric

 Guidelines expressed as questions

Fourth category “Guidelines in relation to 

learner characteristicsó not used –difficult 

to assess in online subject information

 Rubric used to examine a sample of 1st

semester, 2009 online subjects at Tabor 

Adelaide.

Qn. No. Principle Task 1 Task 2 Task 3 Task 4 Task 5 Task 6 Task 7 Task 8

1 Task description:

Things to do to enhance learning

2 Assessable or non-assessed item? (A/N)

3 Is feedback focused on task or learner? (T/L)

4 Is elaborated feedback provided? (Y/N)

5 Is elaborated feedback in manageable units? (Y/N)

6 Is feedback message specific and clear? (Y/N)

7 Is feedback simple enough but not too simple? (Y/N)

8 Does feedback reduce uncertainty between performance and goals? (Y/N)

9 Is feedback unbiased & objective, provided via computer? (Y/N)

10 Does feedback promote a ñlearningò goal orientation via feedback? (Y/N)

11 Is feedback provided after learners have attempted a solution? (Y/N)

Things to avoid to enhance learning

12 Are normative comparisons given? (Y/N)

13 Are overall grades provided? (Y/N)

14 Does the feedback discourage the learner or threaten the learnerôs self-esteem? (Y/N)

15 Is ñpraiseò used? (Y/N)

16 Are progressive hints used terminating with the correct answer? (Y/N)

17 Is the mode of feedback presentation limited to text? (Y/N)

18 Does feedback use extensive error analyses and diagnosis? (Y/N)

Timing Issues

19 Does the timing of feedback align with desired outcome? (Y/N)

20 For difficult tasks, is immediate feedback used? (Y/N)

21 For relatively simple tasks, is delayed feedback used? (Y/N)

22 For retention of procedural or conceptual knowledge, is immediate feedback used? 

(Y/N)

23 For transfer of learning is delayed feedback used? (Y/N)

Results

 18 subjects evaluated

 No. of items/subject contributing to 

feedback: 3 (min), 14 (max), 5. 3 (mean)

 Feedback opportunity for all assignments: 

Tabor assignment feedback form
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Are progressive hints used terminating with the correct 
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Is the mode of feedback presentation limited to text? (Y/N)

Does feedback use extensive error analyses and diagnosis? 

(Y/N)
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Discussion

 Often nature of feedback not evident 

from subject information

 Future: examine subject materials, e.g. 

discussion forums, after the semester

 Things to do category:

ƁFeedback mostly in assessable items

ƁTask rather than learner focus

ƁFeedback mostly provided after learners 

attempted solutions

Discussion cont.

 Things to avoid category:

ƁGrades are provided in most cases

ƁProgressive hints not used

ƁFeedback limited to text

Discussion cont.

 Timing issues category:

ƁFeedback well timed

ƁImmediate feedback not often used for 

difficult tasks 

ƁImmediate feedback not often used for 

retention or procedural or conceptual 

information 

ƁDelayed feedback used for transfer of learning



10/2/2009

4

Conclusion

 Rubric a useful tool

 Rubric items are worthwhile issues to 
consider

 Limited indication re how well subjects 
meet Shute’s criteria

 Embedded feedback not often clear & 
may need:

ƁDetailed investigation by other means

ƁGreater transparency in subject design re 
feedback

Conclusion cont.

 Question of relevance of feedback items, 

e.g. age-relevance?

Need for more detailed analysis of Shute’s 

recommendations.

Thank you.

Comments or questions?


