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Executive summary 
The flipped classroom has increasingly become a core model of e-learning in 21st century 
education. The pedagogy incorporates a group of learning strategies including blended 
learning, just-in-time teaching and active learning. Contemporary educational research has 
consistently found that if students have the opportunity to preview key concepts ahead of 
class time, the face-to-face session can be more effectively used for active learning where 
concepts are analysed and applied (Herein & Schiller, 2013; Karanicolas & Snelling, 2010; 
McLaughlin et al., 2014). 

A number of cross-disciplinary studies have demonstrated the positive impact of pre-class 
activities on student engagement in class and subsequent performance (George Mason 
University, 2013;). This has reinforced the push to have less didactic lectures given in class 
time and an increased drive to have students spend face-to-face time working on activities 
previously given as homework. Having content-rich lectures available in more manageable 
online ‘chunks’ also allows students to preview and familiarise themselves with new 
material at their own pace and time, which is a widely promoted feature of contemporary e-
learning. 

Findings from a 2012 flipped classroom teaching project at The University of Adelaide 
validated many of the professed advantages of this pedagogy. Analysis of feedback from 
teachers participating in the project’s flipped classroom workshops indicated a clear 
willingness to redesign their courses using flipped learning. A consistently and widely-shared 
obstacle identified by teachers in this study was, however, a lack of confidence and ‘know 
how’ to actually translate the concept of flipped learning into real-life practice. This finding 
has been validated in related educational research (Bergmann & Sams, 2012; Berrett, 2012; 
Findlay-Thompson & Mombourequette, 2014). It seems a widespread issue that many 
teachers feel anxious and reluctant to try flipping their classes, so they have usually kept to 
their safe and familiar teaching methods. It could be said that this is the weak link that 
continues to compromise flipped learning implementation.  

To address this identified need, the project had three clear aims: 

 capacity-building workshops and symposia to nurture flipped classroom champions 
across the Australasian higher education sector  

 dissemination of research findings for wider adoption across the sector and further 
benchmarking of standards in higher education  

 evaluation and scholarship in flipped learning, providing an evidence-based framework 
to enhance the student experience.  

At the project’s completion, 440 university teachers had participated in 22 workshops that 
used a collegial approach to help participants implement a flipped learning approach in their 
classrooms. The project website became an ongoing resource for workshop attendees, 
along with a Facebook group that served as a platform to sustain momentum and provide 
peer support. 

Throughout the project presentations and workshops were run at national and international 
learning and teaching conferences that disseminated outcomes and information about the 
project. 
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The data collected from post-workshop surveys, staff and student focus groups, as well as 
the flipped learning initiatives that grew out of the capacity-building activities, have formed 
the basis of the development and ongoing refinement of an evidence-based flipped learning 
guide, the ‘Flipkit’. 

An explicit outcome of the project is growth in the network of flipped learning champions in 
the Australian higher education sector. This was exemplified by 31 academics from nine 
universities contributing to the project’s National Flipped Learning Think Tank (Appendix D), 
and 77 teachers from 13 universities who attended the Flipped Learning Symposium in the 
latter stages of the project. 

A thriving Flipped Community of Practice, with almost 40 members at The University of 
Adelaide, is well placed to sustain the momentum and networks initiated by the project, and 
has served as a model for other universities to follow. 

A major finding of the project was the importance of peer instruction and collegial support 
in helping academics develop and improve teaching strategies. While undertaking 
professional development courses is always helpful, it is the ongoing network of ‘critical 
friends’ facilitated by the project website and Facebook group that is likely to enhance 
sustainability. Institutionally based champions can be key contacts for a national network 
and local leaders for colleagues. 

The project has generated an evidence-based, peer-reviewed approach to flipped learning 
that has been widely disseminated at conferences and in an ongoing context on the project 
website. An explicit blueprinting guide to flipped learning is one part of this approach 
piloted by many workshop participants and refined based on their feedback. While flipped 
learning pedagogy will continue to challenge the capability and confidence of many teachers 
in higher education, this project has demonstrated an achievable and sustainable approach 
to colleague development and effective implementation of well-designed flipped 
classrooms across contexts. 
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Chapter 1: Project context and aims 

Flipped classroom is the term commonly used to describe a group of learning strategies 
including blended learning, just-in-time teaching and inverted curriculum. Commentators 
define the flipped classroom as a pedagogical model in which traditional lecture and 
homework elements are reversed (Hamden et al., 2013; Lage et al., 2000). Students engage 
in interactive content focusing on key concepts prior to class thus allowing class time for 
collaborative activities that clarify concepts and contextualise knowledge through 
application, analysis, and planning and producing solutions (Anderson et al., 2001). 
Emerging evidence indicates that flipped classrooms can have a positive impact on student 
learning outcomes through an increase in student motivation and engagement (Aşıksoy & 
Özdamlı, 2016; Koo et al., 2016). A study of university-level maths education found evidence 
of the positive impact of pre-class assignments on students’ engagement in class and 
subsequent performance (Gilboy et al., 2015). Despite these recent studies, more data are 
still required to firmly establish flipped classrooms as an evidence-based approach that 
increases student outcomes, particularly in higher education (Hamden et al., 2013; 
McLaughlin et al., 2014). There is, however, sound documentation that core aspects of 
learning activities used in flipped classrooms, such as preparatory activities conducted prior 
to face-to-face sessions, facilitate awareness of student understanding, higher-order 
learning during class time, active learning and peer instruction (reviewed in Hamden et al., 
2013; McLaughlin et al., 2014). Consequently, the overarching aim of flipped learning is to 
engage students through responsive learning environments designed to prepare and 
motivate them to undertake assessment tasks with confidence due to embedded 
interactivity and feedback loops throughout all stages of learning.  
Flipped learning approaches have also been widely promoted as a pedagogy that takes 
advantage of a greater range of technological tools available to contemporary educators. 
The overall project aim of building the capacity of first-year health sciences teachers to 
effectively blueprint flipped classes was achieved through the development of a Flipkit 
Blueprinting Guide (Flipkit), and additionally, through an evidence-based framework that 
supported the effective evaluation of the flipped classroom. Flipped learning plans were 
developed and evaluated through wider collaboration and peer review, enabling teachers to 
deliver a more student-centred first-year experience through sustainable curriculum 
renewal. The following four deliverables formed the basis of this project. 

1.1 Capacity-building of first-year health sciences teachers across 
the sector  

First-year health sciences teachers’ capacity-building was undertaken in two key ways: 
a) ‘Flipping with a framework: a blueprint for successful flipping’ involved one-day or 

half-day workshops and shorter webinars and seminars conducted across several 
Australian universities involving staff from first-year health science programs. 

b) Identification of key flipped champions occurred across the sector through liaison 
with project members, Learning and Teaching Deans and educational research 
groups across universities. Groups such as UoA’s Higher Education Research Group 
of Adelaide (HERGA: encompassing University of South Australia, Flinders University 
and TAFESA), Tasmanian Institute of Learning and Teaching and ACU’s Learning and 
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Teaching Centre were supported to conduct ‘Flipping with a framework’ workshops 
and serve as on-site mentors. 

1.2 Increase student and staff levels of engagement and satisfaction 

A major focus of evaluation was to assess outcomes for students and staff in terms of 
engagement and satisfaction following flipped learning implementation. Quantitative and 
qualitative data were collected from post-workshops/flipped learning surveys for staff and 
students, as well as staff and student focus groups conducted across a diverse range of 
courses where flipped learning designs were implemented. Evaluation focused on key 
evaluation levels using RATED CLASS A criteria (Scott, 2009).  

1.3 Further develop and refine Flipkit Blueprinting  

Further development of the Flipkit was based on issues raised by teachers in workshops, 
student focus groups and other key stakeholders, such as the project’s External Evaluator 
and Reference Group. The Flipkit contains user-friendly templates and exemplars that assist 
teachers to blueprint, sequence, select appropriate technologies and evaluate their flipped 
classrooms, from the pre-class to face-to-face and post-class phases. These initial Flipkit 
instruments were piloted prior to the project and were further developed through peer 
review and student feedback and evaluation. 

1.4 Develop a sustainable scholarly and collegial network 

Establishment of a scholarly and collegial network involved consultation with participants at 
state-based workshops about local networks to establish ongoing collaborative activities. 
The project website www.adelaide.edu.au/teaching-projects/flipped-classroom/ includes a 
range of flipped learning resources and key contacts to promote networking. Peer review of 
blueprinting approaches by leadership and project team members occurred via direct 
observation or online sharing of flipped learning plans. Collaborative development of flipped 
learning resources for first-year health sciences were uploaded to the project website. The 
flipped website was linked to other established websites, such as The University of 
Queensland’s Flipper, UoA Research Skill Development, Scott’s Flip Curric, USC’s Café 
Toolkit, HERDSA and HERGA. The main deliverables structure the content of subsequent 
chapters. 

http://www.adelaide.edu.au/teaching-projects/flipped-classroom/
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Chapter 2: Project approach and methodology 

2.1. Capacity-building of first-year health sciences teachers across 
the sector  

In May 2015, the leadership team conducted four pilot workshops at The University of 
Melbourne, La Trobe University (Bendigo campus), and the Australian Catholic University 
(one face-to-face workshop and one webinar). Collectively, 101 participants provided 
structured feedback on the effectiveness and relevance of workshop content to their flipped 
learning needs. In conjunction with reflection by project leaders on the process and 
outcomes of workshops, data from these pilot workshops were analysed by leadership and 
project teams leading to changes to format and content in the final program. 
From September 2015 to December 2016, nine ‘Translating concept to practice’ capacity-
building workshops were conducted across several Australian universities, primarily 
targeted at first-year health science teachers. Participants contributed to ongoing peer 
review of Flipkit resources and their colleagues’ flipping plans. One workshop particularly 
focused on supporting key champions, including members of the project team from four 
universities covering a range of disciplines, to develop their own flipped learning workshops. 
From these workshops, and using networks such as HERDSA, flipped learning champions 
were identified from across Australia. Within The University of Adelaide, five seminars and 
meetings were held to develop selected staff to champion the Flipkit across their faculties 
and schools. The leadership team held a National Flipped Think Tank in May 2016 where 31 
invited academics from nine Australian universities collaborated to develop national 
guidelines for best practice in flipped learning. 
The final project initiative to build capacity in teachers to implement flipped learning in their 
classes was the National Flipped Symposium held in Adelaide in November 2016. This forum 
provided the opportunity for 77 attendees from 13 higher education institutions to 
showcase their work, share ideas and hear how cognitive load can be managed through 
flipped learning design. 

2.2. Increase student and staff levels of engagement and levels of 
satisfaction  

To understand the impact of workshops on staff and students, an impact evaluation 
workshop plan was developed to provide feedback to the project team. In planning this 
evaluation, its purpose was initially identified in terms of stakeholders and their needs; 
followed by clarification of core outcomes, relevant frameworks, criteria, methods and data 
sources for making judgements; and finally, necessary resources were located (see Appendix 
E; ALTC, 2011; Cook, 2010; Scott, 2009). The framework used to define evaluation levels 
were design, support, implementation and impact (e.g., satisfaction, learning, behaviour 
and implementation) (Scott, 2009). Criteria used for various levels of this framework were 
the RATED CLASS A checkpoints recommended as a quality assurance framework and based 
on what engages and retains students, derived from Course Experience Questionnaire 
analyses (Scott, 2009). These checkpoints were used to develop rubrics (observation) and 
define survey items (staff and student experiences; see below).  
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2.2.1. Participants  

Participants included staff at Australian workshops who consented to follow-up (excluding 
pilot workshops, May 2015) and students who participated in flipped classes and consented 
by completing surveys and/or consented to participate in focus groups (ethics approval: HS-
2013-037, The University of Adelaide). In the workshops, the project was explained to staff 
by a project leader, supplemented with an information sheet and consent form explaining the 
scope of follow-up, which included surveys and focus groups. In classes, either a project 
officer or a project team member not involved in teaching or assessing the students 
introduced the project, with a supplementary information sheet (ethics approvals: HS-2013-
037, The University of Adelaide; 2015-223R, Australian Catholic University; H15293, 
University of Tasmania). Students consented to participate when they completed the survey. 
For focus groups, students were recruited by the project officer or other project team 
member via email through the learning management system. The purpose and process of the 
focus group was explained to student volunteers who agreed to participate.  

2.2.2. Observation of classes 

A class observation scale was developed including the 11 criteria from RATED CLASS A 
(Scott, 2009) with the Likert scale of ‘Not at all’, ‘To a slight extent’, ‘To a moderate extent’, 
and ‘To a great extent’ with an area for noting comments/evidence. The project officer used 
this scale in three classes.  

2.2.3. Surveys and focus groups 

Staff workshop evaluation 

RATED CLASS A checkpoints (Scott, 2009) defined the criteria that informed items developed 
for surveys. A set of items were initially developed and feedback was obtained from project 
team members, followed by a pilot with seven staff members. The final version of the staff 
survey contained 27 items (Table 1). 
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Table 1: Total items in staff survey 

Staff survey: Number of items Measurement scale/question type 

2 items about pre-activity completion Yes/no 

22 items about workshop activities (2 items for 
each checkpoint in RATED CLASS A) 

4-point Likert scale (Not at all, to a slight 
extent, to a moderate extent, to a great 
extent) 

1 item on what else would help staff design 
flipped learning activities 

Open-ended 

1 item on if they would recommend the 
workshop to their colleagues 

Yes/no  

1 item on why would they recommend the 
workshop to colleagues 

Open-ended 

Staff completed evaluation surveys at the end of workshops. Across 12 workshops with 
varied numbers of participants, the average response rate for the staff evaluation survey 
was 83 per cent (range 40–100 per cent, Appendix F). Likert scale items were analysed in 
terms of broad agreement (BA, i.e., sum of responses for 3 ‘to a moderate extent’ and 4 ‘to 
a great extent’). Open-ended questions were analysed for common themes.  
A further short online open-ended survey was circulated to staff who had participated in 
workshops and had agreed to follow-up. They were asked to indicate what they did 
differently after their flipping workshop experience and what their students did differently. 

Student surveys 

As noted above, the RATED CLASS A checkpoints (Scott, 2009) defined the criteria that 
informed items developed for student surveys. A set of items were initially developed and 
feedback obtained from project team members, piloting of items occurred with a group of 
first-year dental students (N = 23), followed by final revisions. The final survey included 28 
items (Table 2), namely, two initial items about completion of the pre-class activity, two items 
focusing on eight RATED CLASS A criteria, with three items for the criteria ‘direction and 
coherence’, ‘staff–student interactions’ and ‘assessment.’ The same 4-point Likert scale of 
‘Not at all’, ‘To a slight extent’, ‘To a moderate extent’ and ‘To a great extent’ was used. The 
final question was open-ended regarding what other approaches would support their 
learning, based on previous experience of successful learning activities. 
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Table 2: Total items in student survey 

Student survey: Number of items Measurement scale/question type 

2 initial items about pre-class activity Yes/partly/ran out of time 

25 items 4-point Likert scale 

1 item Open-ended 

Students completed evaluation surveys at the end of their flipped class/classes (average 
response rate was 27 per cent for 15 student evaluation surveys [range 4–86%; Appendix G]). 
Likert scale items were analysed in terms of broad agreement (BA, i.e., sum of responses for 
3 and 4 on the scale). Open-ended questions were analysed thematically.  

Staff focus groups 

Three staff focus groups were conducted in semester 1 2016, two involving staff who had 
designed flipped classes post-workshop participation and one involving staff who were yet 
to flip. Core aspects reviewed with staff who had flipped included what enabled them to 
develop flipped learning activities, what else would help them flip, what did they want to 
achieve with flipped learning activities and how flipping worked for them. For staff who 
were still planning, the questions focused on aspects of the workshop they found useful, 
other assistance to help them flip and their ongoing plans. The total number of participants 
was 11, including nine females and two males (Table 3). 
Table 3: Participants of staff focus group discussions 

  
*Staff 

FG coding  
Number of 

participants 
Coding for females in each 

focus group 
Coding for males in each 

focus group 

1 FG flipping 1 5 F1, F2, F3, F4 M1 

2 FG flipping 2 4 F1, F2, F3 M1 

3 FG yet to flip 2 F1, F2 0 

    
Total participants = 

11 
F = 09 M = 02 

*Australian Catholic University, Flinders University, Griffith University, Monash University, The University of 
Adelaide. 

 

Audio recordings of staff focus groups were transcribed by professional transcribers from 
outside the university. All transcripts were de-identified and analysed by the project officer. 
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Student focus groups 

A total of six focus group discussions were conducted in semester 1, 2016, with three being 
the minimum number of students in a focus group and eight the maximum number. Student 
representation was 6 per cent of the total enrolment from three student cohorts involved 
(Table 4). Total number of participants was 35, comprising 21 female and 14 male students 
(Table 5). Students who participated in focus groups included domestic and international 
students. Focus group questions asked students about their experiences of learning in 
flipped classes and how this worked or did not work for them. Students also gave 
suggestions that could help improve their learning experience in flipped classrooms. Student 
focus group transcriptions, de-identification and analysis were completed as for staff focus 
group discussions. Transcripts were analysed for common themes. 
Table 4: Summary of student focus group discussions regarding topics and participants 

 

Focus Group Discussions with Students January-July 2016 
 Number of focus 

groups 
 

Course/Unit/Topic UoA UTas Total number of 
participants 

Tooth Morphology/Evidence-Based Dentistry 4 - 25  
(35% of enrolled 

students) 
Public Health/Human Biology 1 - 3  

(0.75% of enrolled 
students) 

*Introduction to Tissue and Epithelial Tissue, Epithelial 
Tissue Specialisation 

- 1 7  
(4% of enrolled 

students) 
   35 

 The University of Adelaide. Students enrolled in Tooth Morphology were approached to participate in the 
focus group discussions. However, discussions were not limited to this topic but included flipped 
experiences for other topics.  
 The University of Adelaide. Students enrolled in Public Health were approached to participate in focus 
group discussions. However, discussions were not limited to this topic but included flipped experiences for 
other topics.  
*University of Tasmania. Focus group discussions were limited to the topic Introduction to Tissue and 
Epithelial Tissue, Epithelial Tissue Specialisation. 



Translating concept into practice: enabling first-year health sciences teachers  
to blueprint effective flipped learning approaches 

8 

Table 5: Participants’ gender and coding of the student focus group discussions 

  
Student FG coding 
according to the course 

Number of participants 
Coding for females in 
each focus group 

Coding for males in 
each focus group 

1 FG DSP 1 6 F1, F2, F3, F4 M1, M2 

2 FG DSP 2 4 F1, F2, F3 M1 

3 FG DSP 3 7 F1, F2, F3, F4, M1, M2, M3 

4 FG FoM 4 8 F1, F2, F3 M1, M2, M3, M4, M5 

5 FG DSP 5 7 F1, F2, F3, F4, F5 M1, M2 

6 FG PH 6 3 F1, F2 M1 

  Total participants = 35 F = 21 M = 14 

 

2.3. Further develop and refine Flipkit blueprinting 

The Flipkit was devised to enable teachers to design effective and evidence-based flipped 
classrooms. The evidence that underpinned development and refinement of the Flipkit was 
derived from:  

 an extensive peer-review process that included: 
o regular project team meetings 
o workshop evaluations  
o The University of Adelaide Flipped Classroom Community of Practice 

meetings  
o capacity-building workshops across Australia, New Zealand, United Kingdom, 

Canada and the United States of America 
o staff workshop surveys and focus groups  

 student input through co-creation of resource development, student surveys and 
focus groups  

 outcomes of the 2015 Flipped Classroom Community of Practice (CoP) retreat and 
the 2016 National Flipped Classroom Think Tank 

 collaborative development of implementation strategies in response to the pre-
workshop question ‘After thinking about the first steps in planning your flipped 
classroom, what question is uppermost in your mind regarding flipping?’ 

2.4. Develop a sustainable scholarly and collegial network 

A major component of the UoA flipped classroom workshops on ‘Translating Concept to 
Practice’ was to promote the importance of finding a collegial network that collectively 
engages with the scholarship of flipped learning. The project team referred to this as 
‘Finding your circle of critical friends’. The National Flipped Classroom Symposium 
conducted on 14–16 November 2016 was a testament to the wider scholarly and collegial 
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network established as a result of conducting 22 workshops for 440 university teachers in 
national and international institutions across the two years of this project. This two-day 
event included a session dedicated to developing a community of critical friends, jointly 
conducted by the Flipped Classroom project team and Monash University’s Flipped 
Classroom cluster group. The jointly developed posters, abstracts and presentations can be 
viewed on the project website.  
 
Our keynote presenters for the National Symposium were colleagues from the University of 
Southern Cross (USC), Dr Raina Mason and Ms Carolyn Seton, who participated in the April 2016 
workshop conducted at USC. Both colleagues, experts in cognitive load theory, created the Café 
Toolkit, a simple tool that enables teachers to manage cognitive load in instructional design. This 
approach integrated harmoniously with the UoA flipped learning approach and both Dr Raina 
Mason and Ms Carolyn Seton have become collaborators with the UoA flipped project team. Our 
second keynote presenter was Mr Jon Bergmann, founder of FlipCon Global Network. Since his 
presentation, Jon has joined our Community of Flippers Facebook page and posts resources 
regularly for members of the UoA Flipped Classroom Community of Practice. Two project team 
leaders have since become Global Flipped Ambassadors as a part of the Flipped Global Learning 
Initiative.  

http://www.adelaide.edu.au/flipped-classroom/events/symposium/programs/
http://www.adelaide.edu.au/flipped-classroom/events/symposium/programs/
http://cafe.cognitiveload.net/
http://cafe.cognitiveload.net/
https://www.facebook.com/groups/1600772683496402/
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Chapter 3: Project outputs and finding 

The continually growing Flipped classroom project website houses Flipkit resources that 
enabe teachers to ‘Translate concept to practice’. Flipkit tools, such as the 7 steps to 
flipping, the Flipped classroom design template and the Implementation plan based on 
Bloom’s modified taxonomy (Anderson & Krathwohl, 2001), provide an easily interpreted 
approach to flipped classrooms for both novice and expert flippers. The Flipkit also includes 
evaluation tools that can be used by staff who implement flipped learning designs. A key 
aspect of the project’s Flipkit was the focus on creating a workload shift for both students 
and teachers to promote an increased uptake of flipped classrooms. The importance of this 
workload shift is clearly demonstrated through student co-created resources, such as ‘The 
student perspective to a flipped classroom approach’ and the design template video.  
The blueprinting process was strongly guided by peer review, supplemented with feedback 
from staff participant experiences, and integral to this was the experience of students who 
have participated in pedagogically designed flipped learning classrooms. This project 
enabled teachers to develop a genuine understanding of the key factors for successful 
flipped learning that strategically align with Scott's (2009) RATED CLASS A quality assurance 
evaluation framework for student engagement. The project focused on developing teacher 
capacity to design and implement ‘active and responsive learning programs focused on 
enabling students to achieve well in carefully integrated and problem-focused learning and 
assessment tasks’ (Scott, 2009, p. 71). 

3.1. Capacity-building of first-year health sciences teachers across 
the sector  

3.1.1. Conduct of ‘Flipping with a framework: a blueprint for successful 
flipping’ one-day workshops and shorter webinars across universities  

Flipped classroom workshops were held during 2015 and 2016 (Appendix H). Pilot 
workshops included 101 participants from three universities in Melbourne. Flipped 
classroom workshops were conducted at four international universities—Auckland 
University of Technology, New Zealand; University of Sheffield, UK (run using Adobe 
Connect); Universities of Toronto, and Calgary, Canada—involving a total number of 133 
participants. 
Workshops that aimed at developing champions to run their own workshops on flipping 
(‘Workshop on running a workshop’) included 54 participants. Some of these flipped 
classroom workshops were run by members of the UoA Flipped Classroom Community of 
Practice. As a result, these workshops have contributed to developing champions and 
building capacity (Deliverable 2.1) for Agriculture, Food & Wine, Animal and Veterinary 
Science, and Psychology academics and creating a network for ongoing dissemination 
(Deliverable 2.4). For staff evaluations of workshops, see section 4. 

3.1.2. Identification of key champions 

Across the sector, key champions have emerged post-national workshops and the Think 
Tank. These include colleagues in SCU, WSU, Monash, Latrobe, ACU, UTas, Flinders and 
UniSA. Inspired by the success of The University of Adelaide’s Flipped Classroom Community 
of Practice (CoP), Monash University has started their own CoP. In terms of development of 

http://www.adelaide.edu.au/flipped-classroom/resources/
http://www.adelaide.edu.au/flipped-classroom/evidence/
https://www.youtube.com/watch?v=ZHHFZD-xh5Y
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a network, consultation with participants at state-based workshops about establishing 
ongoing local collaborative activities has occurred.  
The UoA’s Flipped Classroom Community of Practice (FCCoP) is playing an instrumental role 
in disseminating a flipping culture across the institution and providing an exemplar of best 
practice across the sector. Recent examples of staff involvement in dissemination of our 
flipped model/class design are discipline-specific workshops run by colleagues following 
their participation in the ‘Workshop on running a workshop’ held in September 2015 
(Appendix H). Specifically, these were Dr Hayley McGrice and Dr Susan Hazel (School of 
Animal and Veterinary Sciences), Dr Beth Lovey (School of Agriculture, Food and Wine) and 
Dr Karina Riggs (Plant Sciences). Drs McGrice and Hazel ran a half-day workshop titled ‘How 
to flip without flopping and hit the ground running’ on 19 February 2016. The aim of these 
workshops was to assist staff to design flipped classrooms. Drs Lovey and Riggs conducted a 
workshop ‘Flipping at Waite: it’s easier than you think!’ on 13 April 2016.  
Other flipped workshops conducted by UoA FCCoP project workshop participants include Dr 
David Wilson from Medical Sciences who ran two flipped workshops in June and July 2016. See 
Appendix H for details of workshop attendance. Dr Peter Strelan also ran a small workshop with 
colleagues in the School of Psychology and Dr Pablo Munguia conducted workshops with 
colleagues in the School of Biological Sciences. Based on the success of the UoA’s FCCoP, team 
members have worked with colleagues across the sector to enable translation of this model to 
other institutions, such as UniSA, Monash University and Western Sydney University. Project 
leaders have also been invited to present this successful model of working as a community to 
colleagues in an international context. The flipped project website has become an ongoing 
platform for continued communication and collaborative resource development to support 
capacity-building, networking and collaboration. Additional links on our flipped website to other 
established websites have been updated, for example, Flip Curric and Café Toolkit. 
(www.adelaide.edu.au/teaching-projects/flipped-classroom/weblinks/) 

National Flipped Classroom Symposium 

A National Flipped Classroom Symposium was held November 14–16 to coincide with 
FlipCon 2016, Adelaide. This three-day symposium (www.adelaide.edu.au/teaching-
projects/flipped-classroom/events/) showcased the work of colleagues from a wide range of 
universities who have engaged in the activities of this project. The number of participants 
ranged from 57 to 77 across the three days (see Table 6 for participating universities and 
numbers of participants). Posters and oral presentations of staff flipped classroom 
experiences were presented and are available at www.adelaide.edu.au/flipped-
classroom/resources/posters/. 

http://www.adelaide.edu.au/teaching-projects/flipped-classroom/weblinks/
http://www.adelaide.edu.au/teaching-projects/flipped-classroom/events/
http://www.adelaide.edu.au/teaching-projects/flipped-classroom/events/
http://www.adelaide.edu.au/flipped-classroom/resources/posters/
http://www.adelaide.edu.au/flipped-classroom/resources/posters/
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Table 6: Number of participating universities and participants in the National Flipped Classroom Symposium 

  Participating Universities Participants  

1 The University of Adelaide 36 

2 Flinders University 10 

3 Monash University 8 

4 Southern Cross University 6 

5 University of South Australia 4 

6 Australian Catholic University 4 

7 Western Sydney University 3 

8 University of Tasmania 1 

9 Royal Melbourne Institute of Technology (RMIT) 1 

10 University of Sydney 1 

11 The University of Melbourne 1 

12 SA Government 1 

13 SA school 1 

  Total  77 

 

3.2. Increase student and staff levels of engagement and levels of 
satisfaction 

The deliverable to increase student and staff levels of engagement and levels of satisfaction has 
produced a range of outputs (http://www.adelaide.edu.au/flipped-classroom/evidence/), 
including an outline of the steps and framework for planning evaluation for the current project 
(ALTC Project Evaluation Resource, 2011; Cook, 2010; Scott, 2009; Appendix E). Tools, based on 
the RATED CLASS A quality assurance framework (Scott, 2009) used to evaluate the different 
levels outlined in this plan included: 

 post-workshop staff experience survey 

 staff focus group questions post-workshop participation 

 a rubric for use in observing workshop or in-class learning activities 

 a post-flipped class student experience survey 

 student focus group questions post-class 

3.3. Further develop and refine the Flipkit blueprinting  

The Flipped Classroom project website serves as a repository for Flipkit tools that provide 
teachers with a ‘one-stop shop’ for everything flipped, whether a novice or expert flipper. A 
range of instruments have been developed to help teachers start planning by selecting 
topics/classes/courses, designing and aligning learning outcomes to assessment, arranging 
learning sequences that support student-focused learning, suggestions for how to maximise 
class time and use technology to support pedagogy. Finally, there are a range of evaluation 
strategies that teachers can implement to evaluate effectiveness of their flipped classroom 
approach. A sample of the instruments developed include: 

 technical guides  

 design and implementation templates  

 7 Steps to Flipping Guidelines 

http://www.adelaide.edu.au/flipped-classroom/evidence/
http://www.adelaide.edu.au/flipped-classroom/resources/
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 student-created resources  

 list of readings  

 series of videos that sample pre-class examples and ‘Answers to Your Uppermost 
Questions’ 

 guidelines to evaluate the effectiveness of flipped classrooms  

 evaluation plan and tools (see Section 3.2). 

3.4. Develop a sustainable scholarly and collegial network 

3.4.1. Community of practice 

The most exciting aspect of this project is the wider community of flipped colleagues 
developed nationally and internationally. At the core of this community is The University of 
Adelaide’s FCCoP, which has grown to 35 cross-disciplinary members. Membership includes 
academics, learning designers and students from the UoA, UniSA and TAFESA. This core 
community has been responsible for undertaking the peer review of teacher guides 
produced based on outcomes of the National Think Tank held in May 2016.  
This network of critical friends has spread far and wide because of the national and 
international workshops that have been conducted, the 2016 National Symposium and the 
wide variety of conference presentations undertaken by the project team. The main design 
template was co-created with students and has been peer-reviewed in international 
contexts, specifically by the University of Toronto’s Centre for Teaching and Learning (UTSC), 
the University of Sheffield’s Learning and Teaching Services and the University of Calgary’s 
Taylor Institute for Teaching and Learning. The project leaders are confident they have 
developed a robust and scalable design template and implementation strategy as a part of 
the Flipkit. As a testament to the wide network of flippers developed, colleagues from 11 
institutions have shared resources and implementation of the UoA’s flipped model as a part 
of the Flipped Symposium’s resource collections. The impact on colleagues participating in 
the CoP are verified in this video presentation.  

Conference papers and presentations 2015–2016 

The project team and staff involved in designing flipped classrooms disseminated their 
experiences and findings at many forums through oral and poster presentations nationally 
and internationally. Please refer to the project website for a list of these presentations and 
conference papers.  

http://www.adelaide.edu.au/learning/teaching/communities-of-practice/flipped-classroom/
http://www.adelaide.edu.au/flipped-classroom/events/
http://www.adelaide.edu.au/flipped-classroom/events/
http://www.adelaide.edu.au/flipped-classroom/events/
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Chapter 4: Project impact, dissemination and 
evaluation 

4.1. Capacity-building of first-year health sciences teachers across 
the sector  

4.1.1. Post-workshop staff evaluation survey 

Post-workshop staff evaluation survey data were analysed for all workshops held during 
2015 and 2016 (see Appendix H for the list of workshops). Staff were very positive about the 
workshops (see Appendix F and refer to section 4.2 for further data related to staff 
perceptions of learning flipping following participation in a flipped classroom workshop). For 
example, the majority of workshops achieved 79 per cent broad agreement on RATED CLASS 
A checkpoints. Participants found workshops effective and valuable and 85–97 per cent 
would recommend the workshops to colleagues (Appendix I, Figure 1). Analysis of open-
ended questions (49 responses from ten workshops at six Australian universities) regarding 
reasons participants would recommend this workshop to colleagues indicated that they 
found the workshop was well-delivered, engaging and encouraging. The main reason for 
recommending the workshop was quality of content delivered, which they found very useful 
as illustrated below. 

‘Practical, outcome oriented, excellently delivered, engaging, relevant to student's 
learning and education, clear definition and structured approach, provided time to 
develop ideas and plan to implement flipped.’ (Participant, Flinders University) 
‘Because it can develop learning of our students.’ (Participant, ISSOTL) 
‘Encouraging for everyone to “try” in a small way or a big way “flipping a topic”.’ 
(Participant, LaTrobe University) 
‘It's a starting point for educators to understand the seven key steps of flipping a 
traditional course.’ (Participant, UWS) 
‘Provided invaluable opportunities to see the flipped classroom from different 
perspectives.’ (Participant, SCU) 
‘To understand the merits of flipping and how to design a flipped activity.’ 
(Participant, Waite Campus, UoA, workshop run by UoA Champion) 
‘It was effective in that it was itself a flipped classroom’. (Participant, North Terrace, 
UoA, workshop run by UoA Champion) 

4.2. Increase student and staff levels of engagement and levels of 
satisfaction 

4.2.1. Staff engagement 

Interest in learning about flipping was evident as most participants had not attended flipped 
workshops previously (Appendix I, Figure 2). A majority of flipped classroom workshop 
participants did not have previous experience of designing flipped activities (Appendix I, 
Figure 3). While the focus of this project was health sciences (118 staff), over 60 staff from 
other disciplines participated in workshops (Appendix I, Figure 4). 
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4.2.2. Student evaluation of flipped classes 

Analyses identified areas where student expectations aligned strongly with key aspects of 
the RATED CLASS A framework and identified aspects for staff review. The evaluation 
showed that students generally liked the idea of flipping and found it useful. High levels of 
agreement for all 11 checkpoints were reported by students across a majority of classes. 
There were only a few classes where improvement was considered needed, relating to the 
following checkpoints: relevance, theory–practice links, capabilities that count, learning 
pathways that are flexible, assessment, and staff–student interaction.  

4.2.3. Staff focus group discussions 

Most focus group participants had flipped after attending a flipped workshop, with a few 
others planning to flip. Referring back to the workshop on flipping, staff reflected on what 
helped them develop flipping material. Some examples are:  

‘All activities were extremely helpful and relevant to what I wanted to do for my 
flipped classroom, but if I had to choose one, it would be the hands on group activities 
where I was able to utilize my existing PPT slides to convert them into pre-class activity 
slides. [One of the team leaders] sat down with me to discuss where I could insert 
check point quizzes, etc.’ (FG flipping 2, F2) 
‘I actually found [the workshop] incredibly helpful… it was really interesting hearing 
about what actually flipped classrooms were and what I found particularly useful 
was all the practical information about how you can take your current topic and 
break it down and re-work it into a flipped classroom format!’(FG flipping1 F1) 
‘I think the parts of the workshop that helped us the most as far as developing our 
activities was the parts where we were able to ask questions and get answers. So it 
was more the Q & A.’ (FG flipping 1, M1) 

Most staff had seen, downloaded and used flipping material available on the website; 
although a few were unaware the project website had resources available. Staff expected 
students in flipped classes to be more engaged by undertaking pre-class preparation and 
achieving higher level learning. They generally had positive experiences of flipping. 

‘I think the one thing I probably took from the online material and used is the idea of 
cognitive overload - that’s probably something I used more than anything, and tried 
not to blow my students’ minds with too much information at once.’(FG flipping2, F1) 
‘…the web resources do supplement what I learned in the workshop, giving me a 
place to go to, if I needed any further information, as I create my own flipped 
activities.’ (FG flipping 2, F2) 
‘Out of 35 3rd year [topic 16] students, 2 students did not like it, but the majority 
were happy! Yes, it was different to other classes I teach. They had fun in that class 
as they were able to use the knowledge from their pre-class activity. I know they 
understood the concepts as they did very well on that particular concept in both 
formative and summative tests.’ (FG flipping 2 F2) 

Other support staff identified that more discipline-based examples would be useful. In 
response to ‘What else would help you plan, design and/or implement flipped learning?’ 
staff explained: 

‘Perhaps more discipline-based approaches, rather than one model to fit all 
disciplines….’ (FG flipping 2, F2) 
‘Other examples from different disciplines and academics.’ (FG flipping 2, F3) 
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All staff in focus group discussions were planning to continue flipping in the coming 
semesters and modify flipping material based on previous semester/year experiences.  

4.2.4. Student focus group discussions 

Student experiences of flipping is discussed below in terms of pre- and in-class activities and 
differences to other classes, concluding with their recommendations to improve flipped 
classrooms. 

1. Pre-activity 

The design of pre-activities and information provided to students is very important for them 
to understand what to expect in a flipped class. This helped them understand flipping and 
know how they can benefit from it.  

‘I get the point of the flipping classes. It makes the students to get involved a lot 
more than just traditional lecture styles.’ (FGDSP 3, M2) 

Most participants agreed that pre-class activity is useful. 
‘…So it gives you, the flipped approach, the great thing about that is it gives you time 
to consolidate what you understand, what you don’t, and then have these questions 
at the back of your mind ready for the discussion where you see the teacher, you can 
ask those questions, and that’s just something you don’t really get with a lecture. 
You can email a lecturer afterwards, but it’s not the same. I think the flipped is 
great.’ (FGFOM 4, M4) 

A few students noted that the pre-activity provided them a framework they found useful for 
learning: 

‘The pre-learning before the lectures, it really did provide that framework of 
knowledge, so it was good in that sense.’ (FGFOM 4, F1) 

2. Links between pre-activity and the lecture 

Students considered that the lectures and pre-activities were linked and useful, noting that 
pre-class activities made lectures more interactive.  

‘Lectures were a lot better for us having done the pre-activity. The lectures and 
activities were much more tailored to what we didn’t know rather than sometimes 
you have an hour lecture and you spent half an hour of that going over things that 
most of us don’t really need to go over that much. This made it a lot easier to know 
what we needed to learn.’ (FGDSP 1, F3) 

3. In-class activities 

Many students appreciated lectures where staff were well organised, had a clear sequence 
in class activities and content, and well-structured slides. The students appreciated that 
sometimes staff asked students what they prefer. Students found group activities useful in 
class and appreciated teacher efforts to make group activities possible, even in standard 
lecture theatres where seating is inflexible. Other class activities students were positive 
about included practice tests and quizzes, draw and write down by hand, summarised notes 
to read through and practice activities. 
 
Students recommended the significance/purpose of the pre-class activity be provided with 
the aim of explaining to students how flipping can be helpful to their learning process (e.g., 
better student engagement and active learning during and after the course). Students 
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supported the use of a pre-briefing for students regarding release and completion of the 
dates for pre-class activities Including a quiz on ‘where are you with your knowledge?’ 
before students are introduced to a pre-activity was also recommended. Providing this 
information at the beginning of semester for all pre-class activities would be useful.  
In terms of types of pre-class activities, students indicated only short pre-class readings 
should be used. If videos are used, they also need to be short, clear, well-produced, edited 
and easily understandable. Students noted they need this support, particularly in their first 
semester at university when they are adjusting to different learning approaches, online 
systems and living arrangements. This was especially important for those entering university 
straight from high school. As a result, some suggested that flipping may work better if not 
introduced in first semester of first year. Students indicated staff need realistic expectations 
in terms of pre-activity related to level and scope of content. Many students agreed the 
lecture needs to be shortened in lieu of the time they spend on pre-class activity. Students 
noted it was important for staff to manage and organise pre-class and in-class activities in 
such a way that students do not lose interest and do not feel they are wasting their time or 
repeating the same activities. They indicated the pre-class activity can be very effective 
depending on the topic and the way it is presented.  
 
Students indicated that the different ways of flipping they experienced in one semester was 
a challenge as they adjusted to the flipped classroom format. They noted staff needed 
support in planning flipped activities that cater for the year level they were teaching and 
suggested a common approach for first-year level would be beneficial. They felt this would 
help students to adjust/adapt to a flipped approach and achieve what flipped classrooms 
aim to achieve.  

Flipped classroom observations 

In 2015–2016, four flipped classes were observed by the project officer using the 
observation checklist based on the RATED CLASS A quality assurance framework (Scott, 
2009). The duration of observations ranged from 40 to 50 minutes.  
 
Overall, it was observed that pre-class activity and in-class discussions/group activity/brief 
lectures were relevant for students and expectations were clear. For example, learning 
outcomes were clearly discussed at the beginning of the lecture and the lecture was 
summarised into key points towards the end. In terms of active learning, small group 
activities, class-work exercises, quizzes, discussion and sharing of ideas were observed in 
classes. Theory–practice links were also evident in the form of real world problems and 
experiences discussed in class. Direction and coherence of the program structure were also 
evident in terms of integration between learning segments. Staff provided students with 
feedback that should help them improve in future and linked activities to subsequent 
formative and summative assessment tasks. Positive interactions between staff and 
students were observed several times during classes. Students were able to access in-class 
activities and reported no issues with accessing pre-class activities. There were no 
complaints from students in class and many had completed pre-activities, which indicates 
no issues in accessibility of online resources. 
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4.2.5. Staff feedback on their flipped learning developments 

In an online short-answer survey staff were asked to explain what they did differently 
following their flipped experiences and what students did differently. Twenty-eight staff 
replied and 78 per cent had flipped one of their classes (Appendix I, Figure 5) and nearly 90 
per cent indicated they planned to flip classess in the coming semester (Appendix I, Figure 
6). Key differences they noted were that they have increased class interactivity; their 
planning, organisation and in-class activities were improved; and they used flipped 
resources in their teaching. For example,  

‘I have increased the interactivity of my class time. I start with the learning objectives 
and work backwards to design engaging and relevant learning tasks - some are 
online and some in class. Most of the content is delivered as short learning video 
tutorials that students can self-pace.’ (Staff 27)  
‘I now use the flipped template to plan my flipped classrooms to make sure it is 
successful. It really makes me think about what I actually want the students to know 
in a particular class. It has helped to reduce theory content to hone in on the 
important aspects. It has also made me more organised as I have to think well ahead 
of time to prepare pre-class and in-class activities.’ (Staff 4) 
‘Since participating in the Flipped Classroom workshop I think more carefully about 
linking the pre-class with the in-class activity.’ (Staff 21) 
‘I now shift the workload! If the pre-reading will take 30mins I start the flipped 
classroom later so the overall total workload is not increased.’ (Staff 10) 

Staff responses on what their students did differently having participated in flipped classes 
showed that they observed positive learning experiences by students (e.g., active 
participation, engagement and learning). For example,  

‘My students can better see the overall plan for their learning and how each module 
contributes to the big picture.’ (Staff 4) 
‘They were more willing to verbalise and ask questions in the face-to-face classes.’ 
(Staff 6) 
‘Excellent participation with in-class and out-of-class activities.’ (Staff 10)  

Staff also commented that students enjoyed flipped classes and talked about the 
advantages of flipped classrooms. Some noted their ongoing flipping plans after reflecting 
on recent flipping experiences: 

‘Students generally reported that they enjoyed Flipped classes. It gave them time to 
prepare themselves to the face-to-face class.’ (Staff 11) 
‘It is very useful when there are different delivery methods in the one class (mixture 
of internal and external students). It can also save time in a very crowded 
curriculum.’ (Staff 4) 
‘One thing I will work on this year is better communicating to students what the 
flipped pedagogy is, why I am doing it, the benefits to students including how to 
work effectively in teams.’ (Staff 3) 
‘Don’t rush creating resources as poor online material will turn students off from the 
beginning.’ (Staff 1) 
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4.3. Further develop and refine the Flipkit blueprinting  

Please refer to section 3.3 for details. 

4.4. Develop a sustainable scholarly and collegial network 

The UoA Flipped Classroom Community of Practice has around 40 regular cross-disciplinary 
members from South Australia, which includes members from TAFESA and the University of 
South Australia. The community Facebook page has over 50 members from 16 higher education 
institutions in Australia, New Zealand, Mexico, Canada and the USA. As an off-shoot of this 
Community of Practice, Monash University has also set up its own Flipped Classroom Community 
of Practice based on the UoA of ‘A circle of critical friends’ model.  

‘I love your website—you are most certainly very advanced, also in your Community 
of Practice. I think we have a great opportunity here at XXXX to develop this also. It is 
only through collecting our evidence of practice and sharing this with others that we 
can truly develop the culture, and excite people to take risks and try something new-
old but different.’ (Educational Developer, 2016, Symposium participant) 

A series of conference presentations and pre-conference workshops were critical in establishing 
our local and international connections. As an example, in 2015 the team conducted a pre-
conference workshop at The International Society for the Scholarship of Teaching & Learning 
(ISSOTL) conference in Melbourne. Following this pre-conference workshop an invitation was 
extended to the project leaders to visit the University of Toronto and the University of Calgary. 
These visits occurred in October 2016 and several jointly developed resources with international 
colleagues were developed. Dr Michelle French from the University of Toronto provided a video 
on ‘How to Flip Large Classes’ and colleagues from the University of Calgary provided resources 
to answer two of their Uppermost Questions. 
Furthermore, Sophie Karanicolas provided an overview of ‘Lessons Learnt Down Under’ for the 
Taylor Institute of Learning and Teaching Blog page.  

In summary, the project has been successful in helping many staff across a range of 
universities to translate the concept of flipping into practice. This has been achieved by 
providing workshops that staff responded to positively and supporting other staff to run 
workshops in their own disciplines. As a result, many staff across these institutions who 
were new to flipping have engaged in redesigning their learning activities using a flipped 
approach. They were supported in doing this by the range of resources developed as part of 
the Flipkit. Students have generally responded positively to flipped experiences and have 
provided valuable feedback to staff and project team members regarding what helps them 
learn in flipped classes. A strong network of ‘flippers’ has been established within and 
between many staff at various universities. This breadth of networking culminated in the 
successful Flipped Symposium held late last year where many staff who had previously 
participated in workshops presented their experiences. A long term project impact plan has 
been attached as Appendix J to demonstrate the long term strategy to maintain the 
momentum and sustainability of this project beyond the funding period.  
 

 

http://www.adelaide.edu.au/flipped-classroom/events/
https://www.youtube.com/watch?v=vQDdZCo_9C4
http://www.adelaide.edu.au/flipped-classroom/resources/faqs/
http://connections.ucalgaryblogs.ca/2016/11/14/flipping-to-enhance-student-engagement-lessons-learnt-downunder/
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Appendix B: Certification by Deputy Vice-Chancellor 
(or equivalent) 

 
I certify that all parts of the final report for this OLT grant/fellowship (remove as 
appropriate) provide an accurate representation of the implementation, impact and findings 
of the project, and that the report is of publishable quality.  
 
 
Professor Philippa Levy             6 October 2017 
Pro Vice-Chancellor - Student Learning 
University of Adelaide 
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Appendix C: External evaluator’s final report 2017 

 
Executive Summary 
In the current climate of higher education, not only are academics expected to deliver 
education programs for their students, but they are, quite rightly, expected to ensure that 
students engage with the substance and expectations of the subject from the outset. To 
that end, universities are evaluated not only on student completion and satisfaction with 
their program of studies, but also on the level of student engagement.  Engagement has 
long been understood to be an important factor in student success and in the quality of 
learning achieved, however, until recently, measures of the quality of student engagement 
have been elusive. With the advent of student engagement as an evaluative measure, 
traditional approaches to teaching have been challenged, and new approaches devised, to 
reduce student passivity in the learning process and to encourage more of an expectation 
that students will be active participants in the learning process. It is in this context that 
Flipped Classroom has become a recognised term for a particular style of teaching that 
captures the affordances of online learning and transmission of information, and reserves 
face to face teaching for highly interactive engagement between teachers and students. The 
Flipped Classroom expects students to be engaged with the subject matter and learning 
activities prior to entering the classroom.  
This project has grown out of a successful attempt by a group of teaching academics in 
dentistry to embrace this style of teaching. Over time, they have found ways to successfully 
engage their students in pre-class learning activities and developed sustainable strategies to 
maintain within-class engagement. Based on this success, and upon a body of educational 
evidence to support this approach, they have secured an OLT grant to further develop their 
approach as well as develop resources that will embed and upscale Flipped Classroom 
teaching within their own academic unit, their own university, and beyond.  The evaluation 
of this project can ascertain that this project was carried out to good effect, exceeded initial 
expectations of the project outcomes, and delivered beyond the original scope of the grant 
requirements. 
The achievements of this project are: 

1. A strong community of practice (CoP) of educational leaders, academic teachers, and 

online developers has been generated and sustained. This CoP has produced 

concrete evidence that they are competent and confident in delivering a Flipped 

Classroom approach to students that fosters active engagement of students in their 

learning. 

2. The development of a blueprint for flipping the classroom that has utilised the 

community of practice in its enhancement through peer review. 

3. A web based repository that shows that it is being accessed by the sector to support 

their increased use of a Flipped Classroom approach. 
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4. Dissemination of the core principles of Flipped Teaching through numerous 

conference presentations to promote an increased uptake of the resources and 

attempts to adopt an informed and supported Flipped Teaching approach. 

  



 
  

Translating concept into practice: enabling first-year health sciences teachers  
to blueprint effective flipped learning approaches 

25 

CONTENTS 

Executive Summary 
Project Background 

o Focus 
o Significance 
o Project Team 
o Deliverables 
o Evaluation Approach 

Findings 
o Deliverable 1: Capacity Building of first-year Health Sciences teachers 
o Deliverable 2: Increased student and staff levels of engagement and 

satisfaction 
o Deliverable 3: Further developed and refined Flipkit Blueprinting 
o Deliverable 4: Development of a sustainable scholarly and collegial network 

(OLT) Key Evaluation Questions 
Conclusions 
Commendations 
References 
 

 



 
  

Translating concept into practice: enabling first-year health sciences teachers  
to blueprint effective flipped learning approaches 

26 

Project Objective  
This project aimed to build the capacity of Health Sciences teachers to effectively blueprint 
flipped classes against inquiry pedagogies and conceptual learning frameworks. To this end, 
the project team conducted flipped learning classes to expose university teachers to the 
flipped learning process as they learnt about the key principles of Flipped Teaching and 
Learning. This set out to be a widely collaborative project process including substantial peer 
review using a ‘Flipkit’.  Largely, this project aimed to enable university teachers to deliver a 
more student-centered first-year experience through sustainable curriculum renewal. 

Significance 
Assisting university teachers to engage in sustainable curriculum renewal through focusing 
on a process that is grounded in evidence and that is educationally sound has always been 
important, but even more so today. Currently, notions of innovation abound, particularly in 
the wake of recent government funding of teaching innovation in Higher Education. In this 
climate, it is difficult for everyday academics to discern and select which innovation to adopt 
in their approach to ‘time jealous’ students. 
Many academics in the professions have entered university teaching from a practice 
background, and have little background in educational theory or practice. For this reason, 
this project has been particularly significant.  It is, itself, grounded in a health practice field, 
and has approached this new teaching practice terminology, Flipped Classroom, in a 
grounded way.  The project has exposed practice related teachers to sound educational 
evidence, and modelled and supported the development of sustainable, doable, and 
effective instructional practices that encourage students to be engaged in the best kinds of 
learning from the outset of their studies. 

Project Team 
The project team leaders include Associate Professor Sophia Karanicolas, Associate 
Professor Catherine Snelling, and Associate Professor Tracey Winning, all from Dentistry at 
Adelaide University.  They are joined by project officers, Dr Fizza Sabir (academic), and Ms 
Irene Lee (admin), who support the project management. 

Deliverables 
1. Capacity building of first-year Health Sciences teachers’ knowledge, skills, and 

confidence to effectively incorporate Flipped Classroom strategies into their 

curricula 

2. Increased student and staff levels of engagement and satisfaction in the teaching 

and learning process. 

3. Further development and refinement of the project leaders’ existing Flipkit 

Blueprinting. 

4. Development of a sustainable scholarly and collegial network. 

Evaluation Approach 
There were two phases to this external evaluation. During the first-year of the project 
establishment, the evaluation process was one of formative evaluation. This enabled the 
sharing of advice, educational references, and resources that had been found to be useful in 
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other educational innovation projects. It also enabled a greater familiarity and alignment of 
the external evaluation processes and considerations with the intentions of the project 
itself. To that end, I, the evaluator, attended planning meetings and initial workshops. In the 
second phase, this engaged relationship with the project continued, in addition to sharing 
evaluation data, to ascertain the learning of those who participated in the project, and 
beyond that, to the students they taught.  
 
In the evaluation process, four events were observed: 

1. Participant Observer: A full day Flipped Classroom workshop with teachers in the 

health professions in SA, using a Flipped Classroom approach to model the 

approach to participants. 

2. Participant Observer of a national Flipped Classroom Think Tank that worked on 

identifying and refining the principles, or Blueprint for Flipped Learning, to be 

promulgated on the Flipped Learning Website. 

3. Viewing the recording of a half day workshop for a national audience at a ISSOTL 

conference. 

4. Attending a conference presentation by one of the project leaders at an 

international conference. 

Added to this was: 
1. Incremental observation of the website as it was developed. 

2. Reviewing and commenting on publications as they were drafted.  

3. Scanning of evaluation results and learning processes produced by the project 

team and by those who participated in the project.  

These latter activities not only provided insight into the impact of the project, but also an 
understanding of the deeper theory and knowledge building regarding Flipped Learning as it 
emerged and developed amongst the project leaders, and then was shared with the project 
participants. It must be stated at the outset that these leaders entered this project well 
informed in the educational theories and evidence to support the effectiveness of the 
approach they were promoting. 
The actual evaluation itself was largely conducted by the project leaders and informed by 
not only Scott’s Class A, but also drew upon the likes of Kirkpatrick (2006) and Guskey 
(2000), by going beyond the immediate reactions of workshop participants to considering 
the impact of the workshops, learning resources, and mentoring on actual learning of those 
who participated and on their students. As the external evaluator, I looked to their evidence 
based on their concerns. Finally, OLT themselves have generated a set of evaluation 
questions to consider that are addressed at the end of this report. 

Findings 
Deliverable 1: Capacity Building of first-year Health Sciences teachers  
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a. Conducting ‘Flipping with a Framework: A Blueprint for Successful Flipping’ one day 
workshops and shorter webinars across universities.  
b. Identifying key champions at each site through liaison with project members.  

Review 
Observations and evaluations of the workshops produced unequivocal evidence that the 

processes and content of the workshops enabled participants to not only learn about 

flipped learning, but gave them opportunities to practice specific aspects so that their 

confidence, skills, and other capabilities were considerably enhanced to begin using a 

flipped approach to teaching. These workshops have been augmented by online mentoring, 

the Flipped Classroom Flipkit, a well-developed website of support materials, and a 

Facebook page. Benefits of attending a workshop was not limited to the attendance at an 

event. Pre-attendance interactions and tasks, as well as follow up interactions and supports, 

were elements of each workshop in ways that were authentic to the Flipped Classroom 

approach to learning. 

Deliverable 2: Increased student and staff levels of engagement and 
satisfaction 
Increased student and staff levels of engagement and levels of satisfaction were evidenced 
through pre- and post-course flipped learning surveys and student and staff focus groups 
conducted across a diverse range of courses where the Flipkit Blueprinting Guide has been 
adopted. Evaluation was aligned against Scott's (2009) "RATED CLASS A" framework.  

Review 
A review of project documents including evaluation documents and symposia posters and 

presentations is evidence of effective engagement that is wide ranging. Staff involved in 

course delivery came from diverse disciplines (at least 25) from across a large proportion of 

Australian universities (at least two thirds), which attests to the increase in staff, and hence 

student, involvement in well designed and on largely well delivered Flipped Classroom 

designs. Many (it could be most) staff had not engaged in Flipped Classroom practices prior 

to their engagement with this project, thus much of this increase could be claimed to result 

from this project. 

Deliverable 3: Further developed and refined Flipkit Blueprinting  
Review 
A visit to the website for this project reveals a well-developed, highly accessible, and usable 

set of resources that would guide not only their workshop participants, but those who have 

come to it with very little back ground. The website is logical and engaging as it has concrete 

resources as well as a human touch in mini presentations led by the project team 

themselves. 

Deliverable 4: Development of a sustainable scholarly and collegial network  
Review 
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This project was highly interactive and responsive to the project target population. To this 

end, it used every opportunity to not only support and collaborate with participants, but 

also to seek their support fostering collegiality and peer review. This, in turn, incrementally 

built communities of practice within disciplines, universities, and state-based localities, as 

well as national and international networks. At one international conference (HERDSA 

2016), a conference delegate spontaneously congratulated one of the team leaders for the 

value she had brought to the conference through delivery of her paper. The leaders of this 

project have brought a ‘gold standard’ on project leadership and dissemination throughout 

their standard of approach to their engagement in their CoP, enabling all be to authors of 

the Flip Kit-Blueprinting Guide, and through that foster a commitment to its educational 

values and aspirations. 

 

(OLT) Key Evaluation Questions  
1. Which processes were planned and which were actually put in place in the project?  
The project was implemented very much as described in the original submission to the OLT, 
and was very effectively led by the Adelaide University Dentistry team. They also utilised the 
expertise amongst their participants well. Notably, their legacy is in the strong, confident, 
and supportive community of practice they leave behind in their wake, and the treasure 
trove of resources for ongoing support on their website. 
2. Were there any variations from the processes initially proposed and, if so, why?  
There were no variations of any significance from the original proposal. In fact, by their mid-
term evaluation, the leaders of this project had delivered much more in terms of workshops 
to many more groups than they had originally committed to. 
3. How might the project be improved?  
In education there is a notion that there is always scope for improvement and 
enhancement. I have to say that it is too difficult to suggest any enhancements to this 
project. There came a point at about two thirds of the way through the project where I did 
suggest to the team that they had already more than delivered what the program has set 
out to do. The team did not heed my advice on this, and continued to offer workshops and 
further develop their resources. 
4. What are the observable short-term outcomes? 

As a result of this project, it is evident that: 

 There is a multi-level community of practice, as has already been outlined, that is 
familiar with, knowledgeable about, and confident in their capacity to deliver a 
flipped curriculum that is guided by higher order principles and fosters higher order 
thinking in students, tangible engagement in their studies, and self-regulation of 
learning. 

 There is a repository of evidence based resources that goes beyond the immediate 
remit of this project. 

5. To what extent have the intended outcomes been achieved?  
All intended outcomes have been achieved by mid-2016, namely, 
Consultation with participants at state-based workshops regarding local networks to 
establish ongoing collaborative activities such as joint resource development.  
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Enhancement of the UoA’s Flipping Health Sciences website.  
Peer review of blueprinting.  
Contribution to the wider field through forging links from the flipped website to other 
established websites. 
6. Were there any unintended outcomes?  
No.  
7. What factors helped achieve the outcomes of the project? 
Factors that contributed significantly to the success of this project included:  

 The project leaders’ passionate commitment to the project and their personalised 

approach.  

 The project addressed and answered real problems confronting academics, namely, 

how to engage students so that they come to classes prepared so that they can then 

engage in higher order thinking. 

 The team leaders treated their workshops as a learning experience and modelled the 

process in running the workshops so that participants could reflect on the real 

challenges that all learners face. 

 Good engagement from key staff at the partner universities.  

 Practice of good principles of dissemination from the outset. 

 A highly engaged reference group. 

8. What measures, if any, have been put in place to promote the sustainability of the 
project’s focus and outcomes?  
This project is sustainable because:  

 It is grounded in, and its rational has strong links to, understandable theory.  

 Its practices have become embedded in their organisation. 

 It has encouraged the formation of peer networks at multiple sites.  

 It has fostered champions who hold educational leadership roles. 

 It has left behind a tangible resource. 

 The leaders will now focus on increased dissemination through publications and 

presentations at relevant conferences.  

9. What factors helped and hindered in the achievement of the outcomes?  
A major problem facing most projects is finding suitable project managers as project leaders 
still have to manage their teaching and research profiles. In my experience, most funded 
projects seem to lose many months at the outset due to the lack of readily available, 
experienced project managers. This was also the case in this project, but due to their own 
diligence and hard work, they overcame this problem and ultimately acquired project 
management support. 
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Conclusions  
This project was a delight to be engaged with from the outset. The leaders were 
experienced and understood at a deep level the educational problem they were 
confronting. Their scholarship in learning and teaching meant that while they had picked up 
on an emerging contemporary term, Flipped Classroom, they understood that the solution 
lay not in startlingly new practices, but rather in a systematic application of what was 
already known to be good educational practices, and reframing and repurposing existing 
resources. They ensured that their understanding of what was needed in order to adopt a 
flipped approach to teaching was accessible and doable to the uninitiated. They went 
further again to ensure success in its uptake by modelling flipped classroom practices and 
making the rational for their practices highly transparent. They consistently carried out this 
role, while being respectful of their colleagues and demonstrating this through engagement 
in peer collaboration and consultation. In doing so, everyone shared the challenges and 
owned the solutions, including me, the external evaluator. I have become a promoter of 
their website, recommending it to those I meet, and utilising it myself in designing 
educational delivery. 
Finally, this project was also carried by what seemed to be the project leaders’ unending 
energy and their unshakable conviction that sound solutions to providing students with rich 
learning challenges and experiences was possible. 

Commendations 
Crucial to the success of the project is:  

1. Effective and well supported project management.   

2. The project is grounded in more than a good idea. Projects such as these require 

leaders with a track record of prior engagement with the project focus, such that the 

project is equipped with a sound base of knowledge and experience, as well as a 

clear direction and trajectory. 

3. A vision for, and commitment to, the enhancement of learning for longer term in 

universities. 

The recommendations, as set out in the formal report, are fully supported by the evaluator. 
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Appendix D: List of participants in Think Tank  

  First Name:  Institution  Discipline 

1 Belinda MacGill UniSA Arts Education 

2 Bert De Groef La Trobe University  Animal and Veterinary Biosciences 

3 Beth Loveys UoA School of Agriculture Food and Wine 

4 Cindy O'Malley RMIT University  Laboratory Medicine 

5 Danijela Menicanin UoA Health Sciences 

6 David P Wilson UoA Physiology 

7 Georgia Clarkson ACU  Paramedicine 

8 Gert-Jan Pepping ACU School of Exercise Science 

9 Hayley McGrice  UoA Biochemistry and Genetics 

10 Helena Williams ACU Health Sciences 

11 Jamie Wheelahan Monash University  Nursing and Midwifery 

12 John Willison UoA  Education  

13 Karina Riggs UoA  Science 

14 Kate Carroll Monash University  Anatomy and Physiology 

15 Kerry Hood Monash University  Nursing 

16 Kim Hynes  UoA Anatomy and Pathology 

17 Kirsten Schliephake Monash University 
Faculty Medicine, Nursing and Health 
Sciences  

18 Lisa Schmidt Flinders University Medical Education 

19 Loretta Garvey Monash University Nursing 

20 Mario Ricci UoA Anatomy and Pathology 

21 Melissa Robertson Monash University Works across different schools 

22 Meloni Muir University of Sydney Physiology 
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  First Name:  Institution  Discipline 

23 Michael Noetel ACU Exercise Science 

24 Pablo Munguia UoA Biology 

25 Peter Balan UniSA Entrepreneurship 

26 Peter Strelan UoA Psychology 

27 Sharon Flecknoe Monash University Physiology and Anatomy 

28 Susan Hazel UoA Animal and Veterinary Sciences 

29 Sven Trenholm UniSA Education 

30 Sylvia Grommen La Trobe University  (Animal) Physiology / Animal Science 

31 Tracy Douglas University of Tasmania Human Biology 
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Appendix E: Evaluation plan 

 

Evaluation Plan Notes 

Purpose: 
Who are our key stakeholders? 
What is use/purpose of 
evaluation for them? 

 

 OLT – accountability, contributes to goals 

 Project Team – quality enhancement: identification of aspects that are working, areas for improvement 

 School/Institution – quality assurance, positive students’ experiences 

 Staff in workshops – positive experience, motivating, prepared/supported, students engaged  

 Students of staff involved – positive experience, motivating, supporting learning 

Outcomes 
What were our key evaluation 
outcomes? 

 
1. Staff can design flipped learning activities, supported by workshops and developed resources 
2. Increased numbers of/areas with skilled staff who flip their classes  
3. Effective flipped classes are implemented by staff as indicated by positive student experiences 

Approaches Framework  
 Criteria 

Deliverable 1: 
Developed staff 
capacity  

Deliverable 2: 
Staff & student 
engagement  

Deliverable 2: 
Student experiences 

What frameworks/ criteria can 
be used for making 
judgements? 
 
 

Design of workshops  

 RATED CLASS A 
(perceptions) 

Staff – surveys (workshop 
and online) 

  

Support for staff & 
students 

 RATED CLASS A 
(perceptions) 

Staff – surveys (workshop 
and online), focus groups 

 Surveys, focus groups 

Delivery of workshops 
and classes 

 RATED CLASS A 
(observation) 

Workshop observation* 
 

 Class observation 
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Evaluation Plan Notes 

Impact: satisfaction, 
learning, behaviour, 
implementation 

 No of 
staff/students/topics 
institution 

 RATED CLASS A 
(perceptions) 

- No of workshops 

- No of staff who flipped 
- Staff - surveys (workshop/ 
online), focus groups 

- No. of staff who flip 
- No. of students in flipped 
classes 
- Range of topics  

Surveys, focus groups  

 

Resources 
What data is available? 
What are our timelines? 
What ethics approval is 
needed? 
How will we disseminate 
findings? 

 
- Pilot project evaluation data 
- Completed Jan 2017  
- ‘Low Risk’ application across all sites (information sheet, consent forms for focus groups, invitation emails, 
project team member/officer to invite & administer surveys/focus groups/observe classes)  
- OLT Reports, workshops, website, conferences 
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Appendix F: Staff evaluation of flipping workshops 2015–2016 

    August-December 2015 January-July 2016 

    1 2 3 4 5 6 7 8 9 10 11 12 

    

*Flipped 
classroom 

CoP 
Retreat Flinders 

University 
ISSOTL 

Melbourne 

La 
Trobe, 

Bendigo 

ACU-
Strathfield 

Western Sydney University 
Southern Cross 

University 
The University of Adelaide 

(cross-
discipline) 

 
Campbelltown 

 
Parramatta 

 Lismore 
 Gold 
Coast 

Waite 
North 

Terrace 
North 

Terrace 

    N=16 N=25 N=15 N=9 N=4 N=8 N=14 N=10 N=15 N=15 N=10 N=4 

  Response percentage 94% 81% 94% 69% 100% 75% 57% 40% 100% 80% 100% 100% 

  
Evaluation 

check points 

Item 
numbers 
for each 

check 
point 

Percentage of responses evaluating the workshop in terms of 11 checkpoints in the category of moderate and to great extent  

1 Relevance 1, 20 100% 96% 100% 100% 94% 100% 93% 100% 93% 96% 90% 100% 

2 Active learning 4, 6 88% 92% 96% 100% 94% 100% 88% 100% 93% 88% 95% 100% 

3 
Theory 
practice links 

3, 8 100% 86% 83% 100% 100% 84% 74% 50% 83% 81% 95% 100% 

4 
Expectation 
management 

7, 15 100% 98% 96% 100% 100% 50% 100% 88% 95% 95% 95% 100% 

5 
Direction and 
coherence 

5, 11 100% 92% 96% 100% 100% 100% 94% 100% 100% 91% 100% 100% 

6 
Capabilities 
that count 

16, 17 100% 92% 100% 100% 100% 100% 88% 100% 93% 91% 100% 100% 

7 
Learning 
pathways that 
are flexible 

12, 13 100% 94% 96% 100% 100% 100% 89% 75% 93% 96% 100% 100% 
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    August-December 2015 January-July 2016 

    1 2 3 4 5 6 7 8 9 10 11 12 

    

*Flipped 
classroom 

CoP 
Retreat Flinders 

University 
ISSOTL 

Melbourne 

La 
Trobe, 

Bendigo 

ACU-
Strathfield 

Western Sydney University 
Southern Cross 

University 
The University of Adelaide 

(cross-
discipline) 

 
Campbelltown 

 
Parramatta 

 Lismore 
 Gold 
Coast 

Waite 
North 

Terrace 
North 

Terrace 

    N=16 N=25 N=15 N=9 N=4 N=8 N=14 N=10 N=15 N=15 N=10 N=4 

  Response percentage 94% 81% 94% 69% 100% 75% 57% 40% 100% 80% 100% 100% 

  
Evaluation 

check points 

Item 
numbers 
for each 

check 
point 

Percentage of responses evaluating the workshop in terms of 11 checkpoints in the category of moderate and to great extent  

8 Assessment 9, 10 100% 90% 100% 100% 100% 100% 75% 75% 83% 92% 90% 100% 

9 
Staff-student 
interaction 

19, 21 94% 98% 100% 100% 100% 100% 94% 100% 87% 95% 95% 100% 

10 Support 18, 22 100% 92% 92% 100% 100% 100% 88% 63% 80% 82% 90% 100% 

11 
Access-
convenient 
times/location 

2, 14 88% 94% 92% 100% 100% 100% 94% 100% 88% 85% 100% 100% 

*Workshop on How to run a workshop on flipping as part of establishing and supporting key champions. 
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Appendix G: Student evaluation of flipped topics at ACU, UTas, UoA 2015–2016 

    Sem 2, 2015 Sem 1, 2016 Sem 2, 2016 

    
Average of check points for 4 

flipped topics 
Average of check points for 7 flipped topics 

Average of check points for 4 flipped 
topics 

 University UTas UoA ACU ACU ACU ACU UoA UTas UTas UTas UoA UoA ACU UoA UTas 

  Course codes 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 

 *Enrolled students 200 400 130 180 148 55 400 130 160 150 71 480 165 200 191 

 
Number of 

respondents 
8 19 30 33 87 11 42 64 71 40 61 71 38 16 22 

  Response rate 4% 5% 23% 18% 59% 20% 11% 49% 44% 27% 86% 15% 23% 8% 12% 

  Check points Percentage of responses evaluating the flipped topics in terms of 11 checkpoints in the category of moderate and to great extent  

1 Relevance  81% 50% 45% 73% 56% 59% 54% 62% 81% 63% 76% 62% 77% 69% 60% 

2 Active learning 88% 53% 62% 83% 53% 77% 56% 83% 81% 72% 78% 64% 83% 81% 70% 

3 
Theory practice 
learning 

69% 68% 43% 71% 52% 73% 66% 82% 87% 79% 82% 77% 84% 87% 86% 

4 
Expectations 
management 

63% 82% 75% 86% 76% 76% 64% 70% 83% 79% 86% 76% 89% 84% 75% 

5 
Direction and 
coherence 

63% 72% 57% 81% 68% 76% 73% 88% 92% 90% 85% 90% 91% 80% 89% 

6 
Capabilities that 
count 

69% 58% 34% 29% 45% 64% 62% 61% 77% 61% 69% 57% 74% 65% 64% 
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    Sem 2, 2015 Sem 1, 2016 Sem 2, 2016 

    
Average of check points for 4 

flipped topics 
Average of check points for 7 flipped topics 

Average of check points for 4 flipped 
topics 

 University UTas UoA ACU ACU ACU ACU UoA UTas UTas UTas UoA UoA ACU UoA UTas 

  Course codes 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 

 *Enrolled students 200 400 130 180 148 55 400 130 160 150 71 480 165 200 191 

 
Number of 

respondents 
8 19 30 33 87 11 42 64 71 40 61 71 38 16 22 

  Response rate 4% 5% 23% 18% 59% 20% 11% 49% 44% 27% 86% 15% 23% 8% 12% 

  Check points Percentage of responses evaluating the flipped topics in terms of 11 checkpoints in the category of moderate and to great extent  

7 
Learning pathways 
that are flexible 

56% 63% 40% 69% 62% 62% 69% 84% 90% 75% 72% 76% 82% 66% 82% 

8 Assessment 71% 35% 38% 63% 45% 60% 75% 76% 88% 77% 80% 75% 79% 71% 62% 

9 
Staff-student 
interaction 

50% 46% 41% 52% 49% 55% 64% 51% 63% 65% 78% 67% 73% 61% 58% 

10 Support 63% 50% 52% 67% 67% 82% 61% 76% 69% 66% 81% 66% 86% 67% 70% 

11 
Access-convenient 
times/locations 

69% 68% 76% 74% 83% 73% 70% 82% 90% 85% 82% 79% 86% 81% 66% 

*Number of enrolled students may not be accurate in some cases. 
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Appendix H: Flipped classroom workshops 2015–2016 

  Workshops held Date Duration Title of the workshop Participants 

Pilot Workshops-Australian Universities 

i 
ACU, Melbourne 
Video-conference and f2f 

25.5.15 2 hrs 
Translating concept to practice – 

flipped classroom workshop 
54 

ii 
ACU, Melbourne 
f2f 

25.5.15 2 hrs 
Translating concept to practice – 

flipped classroom workshop 
22 

iii La Trobe, Bendigo  26.5.15 2 hrs 
Translating concept to practice – 

flipped classroom workshop 
12 

iv The University of Melbourne  27.5.15 2 hrs 
Translating concept to practice – 

flipped classroom workshop 
13 

                        Total number of participants  101 

Developing Champions- Australian Universities 

1 
Flipped Classroom CoP 
Retreat, Adelaide 

25.9.15 1 day 
Translating concept to practice: 

flipped classroom workshop on how to run a workshop 
17 

2 * Roseworthy campus UoA 19.02.16 Half day How to flip without flopping and hit the ground running 8 

3 ow to flip wiUoA 13.04.16 Half day Flipping at Waite: It’s easier than you think! 15 

4 5ipping at Waite: It’UoA 30.06.16 
50 

minutes 
A 50 minute workshop on flipping the classroom 10 

5 050 minute workshop oUoA 21.07.16 
50 

minutes 
A 50 minute workshop  on flipping the classroom 4 

                          Total number of participants 54 

Workshops-Australian Universities 

6 Flinders University 28.9.15 1 day 
Translating concept to practice –  

flipped classroom workshop 
31 

7 
ISSOTL Conference, RMIT 
University Melbourne 

27.10.15 3 hrs 
Everything old is new again: 

Building teacher capacity to design effective and student 
engaging flipped classrooms for contemporary learning spaces 

16 

8 
La Trobe Bendigo 
  

18.11.15 1 day 
Translating concept to practice- 

‘let’s get to work’ follow up flipped classroom workshop 
13 

9 
ACU 

Strathfield 
10.12.15 1 day 

Let’s get to work’ - 
follow up flipped classroom workshop 

5 

10 
Western Sydney University 
Campbelltown 

04.04.16 Half day 
Translating concept to practice – 

flipped classroom workshop 
8 

11 
Western Sydney University  
Parramatta 

05.04.16 Half day 
Translating concept to practice – 

flipped classroom workshop 
14 

12 
Southern Cross University 
Lismore 

13.04.16 Half day 
Translating concept to practice – 

flipped classroom workshop 
10 

13 
Southern Cross University  
Gold Coast 

14.04.16 Half day 
Translating concept to practice – 

flipped classroom workshop 
15 

14 
University Senior College 
Year 11 & 12 teachers 

06.12.16 Half day 
Translating concept to practice – 

flipped classroom workshop 
40 

                               Total number of participants 152 

*Workshops- International  

15 
Auckland University of 
Technology, NZ 

  
4-5.12.15 

1.5 days 
How to flip and not flop:  

Translating concept to practice workshop 
31  

16 University of Sheffield UK 14.09.16 1 day 
Translating concept to practice –  

flipped classroom workshop 
47 

17 
University of Toronto, 
Canada 

07.10.16 1 day 
Translating concept to practice – 

 flipped classroom workshop 
30 

18 University of Calgary, Canada 12.10.16 2 hours 
Translating concept to practice –  

flipped classroom workshop 
25 

Total number of participants 133 

* Evaluation data was not gathered in these workshops  
These workshops were provided by members of the UoA, CoP who participated in the ‘Workshop on running a Workshop’, run in November, 2015 
 A student also participated in ACU Strathfield workshop 
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Appendix I: Staff evaluation of flipped workshops: 
Figure 1, 2, 3, 4, 5 and 6 

  

Figure 1: Staff responses to: Would you recommend 
this workshop to colleagues? 

Figure 2: Participant responses on if they participated in a 
previous Flipped Classroom workshop 

  

Figure 3: participants’ previous experience of designing 
the flipped activities 

Figure 4: Disciplines of participating staff across Australian 
universities  

  

Figure 4: Staff who flipped their course after 
participating in a flipped workshop 

Figure 5: Staff who are planning to flip their courses after 
participating in a flipped workshop 
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Appendix J: Project impact plan  

 
 

 Project completion Six months post-completion Twelve months post-completion Twenty-four months post-
completion 

1. Team members Change enacted within their own 
teaching and within their 
disciplines through their capacity 
to adopt and implement Flipped 
Learning 

Championing flipped learning 
among peers in their school 

Championing flipped learning 
among peers in their faculty 
 
Identifying, championing and 
mentoring new academic staff in 
flipped learning in their 
discipline/faculty 
 

Publications 
 
Championing flipped learning 
among peers across their institution 
 
Identifying, championing and 
mentoring new academic staff in 
flipped learning across their 
institution 
 
Awards 

2. Immediate 
students 

Students more engaged, better 
prepared and motivated for 
activities and assessment tasks 
related to flipped learning.  

Students more confident to 
manage their learning in 
subsequent courses  

Students achieve better learning 
outcomes, due to participation in 
flipped learning.  

Flipped Learning graduates more 
work ready/ better equipped for 
further study 

3. Spreading the 
word 

Workshops in partner unis 
 
Workshops outside of partner 
unis 
 
Website including online 
resources to support flipped 
learning design 
Virtual workshops piloted 

Publications arising from the 
grant 
 
Flipped approaches being taken 
up by other Universities/other 
sectors 
 
Social media groups within 
Flipped area i.e., Linked-in 

Publications arising from the 
grant being cited 
 
Awards recognizing outstanding 
practice related to flipped 
learning 
 
Website and related resources 
used by unis outside project 
team, including in their 
foundation teaching courses 

Website and publications: sustained 
high rates of citations, downloads 
and/or views across the tertiary 
sector 

4. Narrow 
opportunistic 
adoption 

Workshop participants from 
partner institutions implement 
flipped learning activities 

Workshop participants from 
other institutions implement 
flipped learning activities 

Other faculty members from 
partner institutions implement 
flipped learning activities 

Faculty members from other 
institutions implement flipped 
learning activities 
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 Project completion Six months post-completion Twelve months post-completion Twenty-four months post-
completion 

5. Narrow systemic 
adoption 

Project team members 
implement their own flipped 
learning activities 
 
Network of scholars with state-
based clusters in all three partner 
locations established 
 

Project team members mentor 
colleagues in their work group 
to develop flipped learning 
activities 
 
Growth of network of scholars 
using flipped learning strategies 

Project team members 
implement flipped learning staff 
development workshops in their 
faculty 
 
Project team members and 
network members contribute to 
website resources, case studies  

Project team members implement 
flipped learning staff development 
workshops in their institution 

6. Broad 
opportunistic 
adoption 

Project team members present at 
generalist education 
conference/s 
 
Project team members run a 
workshop at generalist education 
conference/s 

Project team members present 
at generalist education 
conference/s 
 
Project team members run a 
workshop at generalist 
education conference/s 

Project team members mentor 
colleagues from outside their 
discipline to develop and 
implement flipped learning 
approaches 

Project team members mentor 
colleagues from outside their 
discipline to develop and 
implement flipped learning 
approaches 

7. Broad systemic 
adoption 

Project team members identify 
opportunities in their discipline at 
other institutions to disseminate 
flipped learning approaches 

Project team members and 
network scholars implement 
flipped learning staff 
development workshops in their 
discipline at other institutions 

Project team members mentor 
colleagues within their discipline 
in the development of flipped 
learning approaches 
 
Project team members and 
network members contribute to 
website resources, case studies 

Project team members mentor 
colleagues outside of their 
discipline in the development of 
flipped learning approaches 
 
Project team members and network 
members contribute to website 
resources, case studies 

 
 


