
Thaatchaayini Kananatu
Monash University

Using the Researcher Skill Development Framework 
to Construct Marking Rubrics for Law Assessments



Using the RSD Framework to Construct Marking 

Rubrics for Law Assessments

Dr. Thaatchaayini Kananatu

Business Law and Taxation Dept

School of Business

Monash University Malaysia

thaatchaayini.kananatu@monash.edu



Practice paper documenting the use of the 

RSD framework in constructing:

(a) assignment marking rubrics for in-

semester assessments of International 

Trade Law, a core unit under the Master of 

International Business (MIB) programme in 

Monash University Malaysia; and

(b) conference paper marking rubrics for 

an undergraduate conference,  

Genderworks: Dialogue and Action Across 

Our Differences.



Why and how the RSD framework was 

aligned to learning outcomes and the key 

assessment criteria for law assignments 

particularly for units taken by non-law 

postgraduate students.

Used to create objective marking criterion for 

undergraduate conference papers.

There is a need to obtain student feedback 

and reflection on the effectiveness of the 

RSD for law assignments.
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Why the RSD?

 Attended workshop in Sept 2016 - RSD introduced as a 

non-prescriptive framework that provided a structure 

through which higher education academics can teach 

research skills to undergraduate & postgraduate 

students.

 RSD malleable enough to incorporate into assessment 

design and key marking criteria.

 First hurdle - can RSD be used for law assessments?

 Second hurdle - students were not law students. 

 So how to align RSD to law-based assessment criteria 

and legal research, as well as relevant learning outcomes 

for business students?
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The Gap

 Practice gap incorporating research skills in the MIB unit 

International Trade Law, as previous focus of law 

assessment was “problem-based’ rather than “research-

based”.

 Problem-based teaching approach - uses legal reasoning 

method known as “Issue Rule Application Conclusion” or 

IRAC method of analysis. A linear method - legal issues 

identified, relevant laws, applying the law to the issues, 

and conclude.

 Purpose of IRAC - to inculcate legal reasoning skills and 

train students to “think like a lawyer”. But the MIB 

students are not law students.
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Problem-based versus Research-based

 Current approach to teaching law for non-law students is 

problem-based, the ‘environmentalist’ or contextual 

approach - how is the law relevant to business?

 Gaps in incorporating a research framework - which is 

relevant for postgraduate students undertaking a law unit. 

A higher standard of research-informed curriculum and 

assessment is required.

 How to fill this gap?

 1st step - how is the law relevant to business students?

 2nd step - to what extent is research relevant to 

postgraduate business students?
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How the RSD was utilised.

 International Trade Law for MIB. 

 There was a need to infuse both legal and research skills 

into assessment questions and criteria as well as marking 

rubrics. RSD became useful.

 Process - Monash University Malaysia librarians and 

learning advisors - crucial stakeholders, assisting with 

continuous suggestions and feedback. On-going dialogue 

has kept the assessment rubric fluid and flexible.

 Attempts made to align RSD facets to IRAC Method and 

humanities/social-science type essay writing criteria.
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Marking Rubric (Annex 1)
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Marking Rubric (Annex 1)
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The Melt.

 “Embark and Clarify”  Identifying the Legal Issue;

 “Find and Generate”  Identifying the Relevant Rule(s);

 “Evaluate and Reflect”  Applying the Rules/Laws to 

the Legal Issue;

 “Analyse and Synthesis”  Ascertain the Conclusion.

 “Organise and Manage” & “Communicate and Apply” 

 Structuring the answer, linking arguments, legal 

citation and referencing.
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The Melt

 By using the RSD and IRAC Method in the marking 

rubrics, the students were encouraged to use both 

research skills and legal analytical skills.

 Comparing results - students who used the rubric scored 

better marks for the in-semester assessments. 

 Future - there is a need to measure student feedback. 

Informal feedback suggests 

 Future plan for curriculum design - in order to construct a 

research-based unit.
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How the RSD was utilised.

 Genderworks Conference

 Interdisciplinary conference on gender and law themes 

including human rights, media and politics. 

 Mostly law students took part, but included students 

undertaking gender studies, engineering, and medicine. 

Diverse - from both HASS and STEM.

 A need to construct a “neutral” rubric. RSD was used, but 

this time not aligned to the law problem-based approach. 

More focused on HASS/social science criteria in research 

assignments.

 RSD provided “objective” criteria. Three judges marked 

the papers - during moderation found that marks were 

allocated fairly due to objective criterion.



14

Marking Rubric (Annex 2)
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Marking Rubric (Annex 2)
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Concluding Remarks

 Reflection based on experience “experimenting” on the 

RSD for two marking rubrics - the MIB postgraduate unit, 

and undergraduate conference.

 RSD can be used for law-based assessment, 

incorporating legal methods of analysis and legal essay 

writing. Requires a shift in “thinking”.

 RSD works well with conference papers - especially if 

there are more than one ‘judge’.

 Next step- obtaining student feedback and using the RSD 

for curriculum design.



THANK YOU


